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Intent

This document, the Teaching Guidelines, is intended to provide an introduction to the Military
English materials being developed by DITC. It provides pedagogical support for both new and
experienced English language teachers who are working with the materials in their classes.

The project team began work at the Defence International Training Centre in late 2022, with
funding provided from IPACE (as a section of IET) for the Financial Year (FY) 22-23. At the time of
writing, funding for the FY23-24 has been renewed allowing for further materials developers to be
brought into the project for the second year, and for work to continue in developing the Military
English materials.

Defence International Training Centre (DITC) defines the English for Specific Purposes — Military,
now renamed ‘Military English’, for this project as an area of English for Specific Purposes (ESP). In
this case, military contexts are used to teach English that addresses the language and
communication needs of military personnel engaged in international cooperation assignments.

Surveys of partner nations and their language schools indicate there is ‘Military English’ included in
their English language curricula. This is often taught via the series of textbooks known as
‘Campaign’ English for the military by S. Mellor-Clark and Y. Baker de Altamirano, published by
Macmillan ELT, in the early 2000s. The need for regionally-relevant, more current materials has
been noted. DITC’s Military English project is in response to this.

The Military English project aims in its first phase, to provide English language teachers working in a
military context with materials for reading, listening and vocabulary lessons. The materials are
focussed on developing an awareness and understanding of ‘Military English’ starting at a Common
European Framework of Reference for Languages (CEFR) A2 / A2+ level and moving into the B1
level, with an ADF flavour targeting a regional audience.

How to use this Document

Navigating the document

Use the hyperlinks in the index or in the navigation pane. This will make it easier and quicker to find
relevant information. To open the navigation pane, go to View > Show > Navigation Pane (see
picture below)
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Teaching Vocabulary

What makes up Military English in this project is the specific language used by military personnel
when needing to communicate with other military personnel. This ‘military English’ is first and
foremost the vocabulary that is used in these communication contexts. It is therefore beneficial if
we focus on what theory and best practice say about teaching and learning vocabulary.

What is ‘vocab’?

Vocabulary is a basic element in the building blocks of language. If you have ever been in another
language environment, to be able to produce a series of words in that second language can often
be enough to convey meaning (at least superficially!). Of course we can also add other elements of
grammar and discourse, to make our message clearer, but knowing vocabulary can aid a receptive
understanding of what is being said, and can also assist the process of communication.

What do we teach when we teach ‘vocab’?
When we teach vocabulary then, we need to help learners with the meaning of words. Some would
argue that we also need to teach learners what the words DON’T mean.

E.g. field craft (n) — this word is taught in the (listening) lesson called ‘Recruit Training’. The
definition provided is: how to live, travel and operate in the field without the enemy seeing you. For
some students who may already know the meaning of ‘craft’ (as in art and craft / handicrafts) this
word in this new context may also need to be made clear that it does not have any connection to
‘arts and crafts’.

Apart from meaning, what else can be of use to learners, when learning vocab? They may want to
be aware of the ‘use’ of the word. In this particular set of resources, our ‘use’ is very much in the
title, i.e. ‘military’ English with an ‘Australian’ and international focus. The style or register i.e.
formal or informal, and place of origin of words (e.g. American English or Australian English) as well
as their connotation (do the words have a ‘positive’, ‘neutral’ or ‘negative’ meaning?) will also mark
them as being appropriate or not to use in certain circumstances. Learners will also want to be
confident that they can say and hear the words, so we need to help them with ‘pronunciation’.
Students may need to spell, and use the words together with other words in sentences, so the
‘form’ of the words is another aspect to consider.

To summarise, when we think about teaching and learning vocabulary, we think about these four
aspects: meaning and use, pronunciation and form. We will look at these in more detail in the next
section.
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How do we teach vocab?

The most traditional approach to teaching vocabulary is to support learners’ awareness of the
meaning through translation of the vocabulary. e.g. A teacher to a group of Indonesian personnel
may teach the word ‘to fire’ (e.g. He fired his gun.) by translating this verb into ‘Bahasa Indonesia’
i.e. ‘menembak’ (but not ‘api’ which means ‘fire’ but only as the noun).

The advantage of this is it is quick for the learners to understand this English word. The
disadvantage is that this word could have many meanings in Indonesian. The students may become
confused, or whilst students think they know the meaning, they don’t know how to use the English
word. Another disadvantage with translation might be that there may NOT be a one-to-one
translation from English to Indonesian.

We can of course present the meaning of the word to the learners in other ways. We could use
images or visual media; we could use actions or demonstrations, or real items (‘realia’). These are
great methods when dealing with concrete objects, but there are many words that are less
concrete and more abstract. In these cases, we may have to use other methods such as example
sentences in texts, or situations and definitions to convey the meaning.

The advantage of using texts or situations is that their context can build a sense of meaning and
convey information about the use of vocabulary. In addition, as we often need to teach more than
one word in a lesson, we can use a text to build a situation that clarifies more than just the one
word. It is efficient.

In the Military English lessons, we have chosen this manner in which to present the words. The
situation or context is most often built via a reading or a listening text for a set of target vocabulary.
Dealing with the text first in the lesson develops a meaningful picture of the words as they are used
and if it is a listening text, the students can hear the pronunciation of these words. This means that
the words are taught after reading or listening to the text. By dealing with the reading or listening
text first, the learners get an overall understanding of the situation in which the words are used and
this helps to begin the process of establishing the meaning of the words. This approach is a called a
‘text-based’ approach. You might learn about this approach on ETDC at DITC. We will look at how
this is constructed in the Military English materials, in a later section.

If you would like to follow up on a few things from this section, have a look at....

https://youtu.be/GDXW-0Tr5h0 ‘Don’t pre-teach vocabulary! Here’s why...’

oEETn

of

Or you could read:
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Rachael Roberts - Learning vocabulary through reading | TeachingEnglish |

British Council

When Should You Teach Vocabulary? — Ellii Blog

Thornbury, S. 2002, How to Teach Vocabulary Longman Pearson Education Limited

Analysing and Teaching Vocabulary

Let us return to the four basic aspects of a word that we need to know about and teach.

These four aspects again, are: meaning, form, pronunciation and use. Let’s look at each of these in
turn through some examples. The examples we’ll use here come from the Lesson — Recruit Training
(see Annex A in this document).

Here are three of the items that appear in the vocab table:

Some of the activities we train our how to live, travel and operate in the field without
soldiers on are ... drill and field craft (n) | the enemy seeing you

recruits will be assigned to an Army to give someone a job or be sent to a workplace
unit (v)

Some of the activities we train our practising or rehearsing fighting in a war

soldiers on are drill and field craft (n)

Meaning

It’s much easier to understand the meaning of an item when it is in context. For this reason, the
vocabulary items in the tables include a few words before and /or after the item. Focus students’
attention not only on the vocabulary items in bold, but the words around it. This may help them
grasp the meaning by using the context and definitions to get the correct answer. Making educated
guesses about the meaning of new words from context is an important strategy that language
learners should master.

It’s important to check that students really understand the meaning of new vocabulary. Getting the
correct answer is not a strong indicator that they really understand the meaning of, and can use,
the new vocabulary. Concept checking questions (CCQ) can be a very effective way of helping
students adjust their understanding of vocabulary and also for you, the teacher, to really know if
they understand the essential elements of meaning. Here are examples of effective CCQ types:
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e closed e.g. yes/no question
e contrast the vocabulary item with its antonym e.g. what word has the opposite meaning?

CCQs are NOT:

e “Do you understand?” = students may think they understand, but don’t; they may
understand part of the concept only; they may be too shy to say they don’t understand.

e “What is the meaning of this word?” - answers might be unclear and not help other
students with understanding the meaning; some vocabulary items are very hard to explain
the meaning of, even for fluent speakers.

What ARE useful CCQs, then? Where do they come from? How do we make CCQs?

Before making any questions, we must first know what the essential elements of meaning are.
These are the concepts that we will need to check. A good learners’ dictionary will help you with
this. Alternatively, if you go to ‘Google and type ‘define: field craft’ you will get a very usable
definition. At the time of writing it was:

noun: field-craft - the techniques involved in living, travelling, or making military or scientific
observations in the field, especially while remaining undetected.

And you can see that in the lesson materials this definition has been graded down to a more pre-
intermediate version: how to live, travel and operate in the field without the enemy seeing you.

Here are some examples of effective CCQs that can be asked for the word ‘field craft’ in the Lesson
— Recruit Training.

e Is field craft one of the things soldiers will learn? = answer: YES This question helps
students understand that this is one of the many things soldiers will learn on their recruit
training course. Only this concept clarifies a lot; students now know that this is something
important that soldiers should learn.

e |s ‘field’ something indoors (inside) or outdoors (outside, for example in a jungle, in the
mountains)? = answer: OUTSIDE This question clarifies an essential element of meaning
which is that this activity is about being outdoors, or ‘in the field’.

e Is field craft about living and travelling outdoors? = answer: YES. Now students let you
know that they understand a bit more about what this means.

e Does good field craft mean the enemy WILL or WON’T see you? = answer: Won’t
From here you could elicit some examples of what field craft includes, which is in the table
above e.g. so, field craft is when soldiers can go in the field, sleep there, move around and
not get lost, talk with other soldiers about what’s happening and fight the enemy.

Form

In other words, this is more of a grammatical analysis of the vocabulary item, but a teacher can also
include a focus on the spelling, especially if it is tricky. Knowing whether a word is a noun, a verb, or
an adjective (word class) helps students not only with the meaning, but also with the accurate use
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of the word. Using the example from the table above “recruits will be assigned to an Army unit”,

the analysis of the verb form can be as follows, with aspects of form* on the left:

word class Is “assigned to” a verb? - answer: YES

time Is this verb in the past tense? = answer: NO, it’s a ‘past participle’ here

How do you know it is future? = answer: will

voice Do we know who did the action in this example? = answer: NO

Is this verb active or passive voice? —> Passive voice

Can you give an example of this verb in the active voice?-> E.g. Supervisors
will assign recruits to an Army unit.

collocation What preposition goes with the verb “assign”? - ‘TO’ so we say, “someone is
assigned to an office/ unit/ country, etc.”

spelling Does it have one or two ‘s’? = two

*NB not all of these aspects will always be needed

Pronunciation

In addition to clarifying the meaning and form of new words for our students, it is important to deal
with pronunciation to ensure learners’ successful communication in the real world. Someone saying
‘the soldiers received ffil krafl training” when they really mean ‘field craft’ ffi:l[d] kra:ft/, may lead to
difficulty understanding the speaker. This shows us that simple pronunciation errors in English, in
this example the omission of the final consonants /d/ and /t/, can lead to a breakdown in
communication, which can be frustrating for learners with a good command of grammar and
vocabulary.

What are the main features of pronunciation?

The main features are phonemes (consonants and vowels) and suprasegmental features (intonation
and stress). When we focus on the pronunciation of individual words in the classroom, we are
mainly concerned with consonants, vowels and word stress.

Word stress is defined as emphasis given to certain syllables in words. In English stress is produced
with a longer, louder and higher pitched sound than unstressed sounds. For example, the stress in
the word ‘assign’ /a'sain/ is on the second syllable, which then sounds longer and louder than the
first syllable (in fact in this word, notice that the first syllable is ‘weak’ in order to allow for the
effort needed on the second syllable).

How do we incorporate pronunciation in teaching vocabulary?
We usually follow this procedure to help students pronounce the new words accurately:

e Model the word (usually twice), and preceded by ‘Listen,...”. Adding a clap or a click on the
stressed syllable will help with the next step.
o Ask students ‘Where is the stress?’
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e Drill chorally (whole class)
e Drill individually
e Write it up — asking students where the stress is and marking the stressed syllable. One way
we can mark the stress when we write the word on the board is by underlining the stressed
syllable, e.g. assign
All of DITC’s Military English materials have an accompanying audio file modelling all the vocabulary
items in each particular Lesson or Vocabulary Builder. A teacher can play the recording to model
the words or, if they are confident their pronunciation is accurate and clear, model the words
themselves.

Use

Use refers to the way a community uses vocabulary and grammar, and in a military context, it refers
to the use of spoken and written English by the armed forces (Army, Navy, and Air Force) in a
variety of different situations. The main variables associated with the use of vocabulary are context,
style, register, negative/positive connotation.

Context of a language item is defined as its surrounding language items. In the absence of a
context, it is often impossible to assign exact meaning to an item. For example, the word drill in ‘I
bought an electric drill’ refers to a tool that makes holes, but the same word in ‘Some of the

activities we train our soldiers on are drill and field craft’ refers to practising or rehearsing
marching, fighting in a war. This shows us that context plays an important role in clarifying the
precise meaning of new words.

Style is a choice of a particular way of saying or writing something. The choice is determined by
(1) the degree of formality that is required, or
(2) a particular effect that the person wants to achieve.

Style choices affect our choice of grammar and vocabulary, which can be broadly categorised as
formal, informal and neutral. Consider these two examples about wearing body cameras during

training.

Context Mode Degree of Message Language features
formality

Two soldiers | spoken | informal ‘You’ve got to wear your Use of contraction
talking to body cam’ ‘You’ve’ and abbreviation
each other ‘cam’, instead of camera.
before
training
A written written | formal ‘Body cameras are to be Use of passive voice ‘are
notice sent worn during training to help | to be worn’ and full form
to soldiers officers collect evidence’. of words ‘camera’,
before instead of cam.
training
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It would be useful to share this knowledge with learners as is appropriate when teaching them new
words to allow them to use vocabulary correctly in their spoken and written language.

Register is the way that language use varies according to variations in context. Three key factors
constitute the register:

e what is being talked/ written about
e the relationship between the participants
e whether the language is spoken or written

Texts that have the same three variables are said to belong to the same register and will have
similar grammatical and lexical features. For example, if you are disseminating information to your
military unit in a group email in an Australian context, you will typically start with “Good morning
Sirs/Ma’am” and will finish with “Kind regards,” followed by your name. Very often, a change in
relationship results in using different expressions, so if you are writing an informal email to a friend,
for example, you will typically start with “Hi...” followed by friend’s name and may finish with “Best
wishes” followed by your name. Familiarising students with expressions associated with certain
genres will enable them to use the language appropriately.

The connotation of a word is its suggested or emotional meaning, as compared to its literal
meaning. Connotations can be negative or positive. For example, the two words slim and skinny
both mean thin. While the first has a positive connotation and is marked approving in the
dictionary, e.g. ‘She has a lovely slim figure’, the second has a negative connotation and is marked
disapproving, e.g. ‘You should eat more because you are too skinny’. It is important to raise
learners’ awareness of the connotations of a word if they are to use them appropriately.

If you would like to follow up on a few things from this section, have a look at....

...this useful video for teachers on problems for learners with ‘meaning, form
and pronunciation’ when teaching vocabulary. Use the QR code or type the
name of the video into YouTube (CELTA — What do you need to consider when

you are teaching vocabulary?)

Using the Military English materials

Whilst the materials are set out in a way that exploits a text-based approach to teaching
vocabulary, the essential caveat is that the materials are for your use in ANY manner that you wish
to use them. If your learners need the vocabulary taught to them before the reading / listening text,
your approach may be to move that stage of the lesson up to an earlier part. The parts of the
lessons are relatively flexible and can be taught in a manner that suits your learners. Please feel
free to adapt and use these materials as best fits your context.
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Stages of a Lesson

Lessons’ format (90-120 minutes)

The lessons utilise a receptive skills text to contextualise the target language (the Military English
words) taught in the lesson.

The lesson starts with a ‘preparation’ stage that helps learners to begin thinking about the topic or
the theme of the lesson, before they read or listen to the text. This could be done in a number of
ways, but in many lessons starts with asking learners to look at some visuals, and to chat about
what they can see or what they might know. The intent here is to build interest and motivation, to
engage learners and to start building ‘schemata’ that will support the vocabulary learning.

The next major stage of the lessons deals with the text. The tasks here focus learners on
comprehending the overall sense of meaning of the text (not yet being concerned with individual
items of vocabulary). The aim here is to consolidate the context and support learners to
understand the situation in which the vocabulary is being used.

After dealing with some comprehension of the text, the target vocabulary is highlighted and
presented with some of the co-located text around it, together with a set of definitions. The aim of
this is to encourage learners to use the text to help them support their (educated) guess of the
meaning of the words. Whilst this may not always result in correct matches, adult learners are
often motivated by tasks that stretch their thinking and their ‘discovery’ of language especially
when this is usefully scaffolded. At the feedback stage (when checking the answers to the task with
the students), it would be beneficial to make sure students have a good handle on meaning.
Employing a technique such as asking concept checking questions would work well here. After this,
a focus on getting the students to say the words paying attention to the pronunciation can occur
using some repetition drilling, for example.

The next stage of the lesson provides students with a chance to practice applying the vocabulary.
The ‘accuracy’ tasks will first ask the students to identify a correct choice of word in a sentence. The
main aim of this will be to identify if the learner has been able to use the word within a new
situation — this targets their understanding of the meaning, form and use of the new word. The
latter practice aims to ask learners to use the vocabulary orally, or recognise the vocabulary in
context and respond to the vocabulary with other language that would suit the situation. This
would allow you as the teacher to hear if the pronunciation of the new word is appropriate.

The lesson staging aims to work through this (generic) procedure:

Stage aim (Text-based lesson) Ex number on student worksheet
practise speaking /build context of e.g. 1

‘places on a mil base’ and prepare ss for

listening

listen for specifics 2

listen for detail 3
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discover new language 4

practise accurate spoken production 5
(with a focus on pronunciation) of new

language

practise applying the new language 6

accurately in context

practise using the new language in 7
spoken context

Stages of a Vocabulary Builder

Vocab Builders format (30-60minutes)

The intent of the Vocabulary Builders (VBs) is to provide presentation and practice of more
concrete items of Military English vocabulary. The approach with VBs is to present the vocabulary
via visual media. The worksheet uses a task (e.g. matching image to word) to engage the learners in
the new language.

The VB will usually clarify the topic with a set of images that the students should match with the
appropriate word.

This is followed by some practice — of pronunciation, and of word selection. In some cases the VB
goes further and has some ‘less controlled’ practice of the vocabulary within a context that should
be familiar to the students.

Examples of the Lessons and the VBs can be found on the DITC website: https://ditc.defence.gov.au

If you are a civilian, with not much experience in the military, and you feel overwhelmed by
the lesson topics, it is suggested that you talk to military staff in your centre and use their
experience to help your teaching.

Teaching Tips

Warmers

Establishing the right mindset is essential when starting a language class, regardless of age or
proficiency level. Without full engagement, students may struggle to absorb new information.

Warmers help (re)focus students, especially when anxious, tired, stressed, or distracted by personal
or professional concerns.

Effective warm-up activities for teaching English should be:

e Simple to plan and prepare. Require few materials.
e Easy for students to understand. Easy to do.
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e Level appropriate. Use / draw on mostly known vocabulary to increase participation and
confidence.

e Time efficient. They are used only to warm-up the lesson. Keep them short and simple.

e Engaging and uplifting.

e Useful. A good warmer relates to the target language of the lesson. They can be used to
give an opening to the current lesson, or to review the language of a previous lesson that
links to the current lesson.

Here are a few classroom activities that teachers can use as (generic) warmers or for more practice:

Word Jumble Race (Word Scramble)

This is a fun game to boost teamwork and generate a sense of competition to the classroom. It can
be used to review vocabulary, verb tenses and word order. It can focus on forming words with
jumbled letters or forming sentences with jumbled words. For a warmer, keep it to a 5-10 minute
activity.

The teacher should:

e choose words / sentences from a previous or current lesson and write the separated
letters /words on squares of paper.
e make a set of these for each team of students.
e place them in piles for each team.
e give the game a time limit of 5-10 minutes.
The first team to make all words/sentences, or to make the most sentences within the time
limit, wins. There are many different ways to play this game. Two more ways are here:

This is one way to play a jumbled word This is another way to play Word Scramble:
game: “Word Scramble” “How to play Word Scramble” @

©

ol

®

Hangman

This game can be a fun way to start a lesson and focus on spelling the words (e.g. spelling
‘lieutenant’). This involves putting spaces for a recently learned word (or a word from the
vocabulary list of your lesson) on the board and letting the students take turns to guess letters to
make that word. If they don’t guess the correct letter, then the teacher will add a part to a stick
man who is being hung. For this game, choose a word, or a phrase, from the previous lesson or the
current lesson for students to guess. For a warmer, keep it to a 5-10 minute activity.

There are many ways to play it.
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This YouTube video titled “How to Play “Mouse and Cheese” is another way to play a
Hangman” will help you to understand word guessing game like ‘Hangman’.

how to play it in class. E] : @

of

Hot Seat (also known as Taboo / Backs to the Board)

The aim of the game is for the students in their teams to describe a word. Descriptions of the
word’s form can be used (e.g. “It’s an adjective”), or the focus can be on meaning by using
synonyms, antonyms, or definitions. Working in teams, the students describe the word to one of
their teammates who is sitting in front of a whiteboard/blackboard (facing the class) and who
CANNOT see the word written on the board. The word is on the whiteboard/blackboard behind the
student on the chair. The team must NOT say the word that has been written on the board. Use a
word from a previous, or current, lesson. NB this game can get very loud, so warn your colleagues
before playing this. The first team-member sitting in the front of the board to say the word wins a
point for his/her team. If teaching a large class, this can be a 5-10 minute activity, if the teacher
asks each team to have only 1 or 2 group members from each team to sit in the ‘Hot Seat’.
Otherwise, it can take more time and would be more suitable as a practice activity.

Here is a YouTube video explaining one way Here is another way to play ‘Hot Seat’:
to play the game: “Simple ESL Speaking “Hot Seat”
Games: Hot Seat’ @

Password

This game can be a great way to start a lesson or end a lesson, and focusses on the meaning of a
word. It is particularly useful for reviewing a word list. Students cannot say the target word, but
they can use related words as a prompt for their partner to guess the target word. Unlike Hot Seat,
players can only say one word to help their teammate guess the word written on the card. For
instance, if the target word is ‘gun’, their team mate could say something like ‘rifle’ or ‘weapon’ to
elicit the target word (gun).

Like Hot Seat, this can be a 5-10 minute activity, if it is a small class. Otherwise, it can take more
time and would be more suitable as a practice activity.
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https://www.youtube.com/watch?v=leW9ZotUVYo
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The teacher

e makes up a set of word cards for each team in the class e.g. if you have three teams you
need three sets of the same word cards

e asks the students to get into teams with one player sitting out the front, facing their team

e gives a card each with the same word to the member of each team sitting out front. Team
by team, the person sitting out front will say one related word (NOT the word on the card)
to help their other teammate(s) guess the word written on the card. If the teammate(s) do
not correctly guess the word, it is the turn of another team to try.

The first team to say the word written on the card wins a point.

Here is a YouTube video with a quick Here is a video which shows ‘Password’ being
explanation for playing ‘Password’: played on a very popular American TV show:
“Let’s play Password” @) “Password with Emma Thompson, Michael Cera
and Jim Parsons”

Revision of last lesson’s vocabulary
1. The teacher asks students to look back at last lesson’s list of vocabulary for 5 mins, and be
ready to ‘test their partner’ by saying the translation or the meaning in English to which
their partner must then give the correct word.

2. The teacher asks the students how many words from their last (few) Military English
lesson(s) they can ‘remember’ and to write them down. Together with a partner, the
students compare their lists of words. For every word, they have that their partner did not
have, they award themselves a point. The student with the most points write their list on
the board, and the teacher reviews this with the class, asking students to provide an
example sentence or a translation or the meaning.

3. The teacher puts words from the last (few) lesson(s) onto a word search and asks students
to find the ‘hidden’ words from the last lesson. There are various free word search websites
on the internet which can be used.

Mobile quiz apps

It is often very helpful to monitor student performance in real-time. Quizzes might not be the best
way to help your class learn, but they are still useful for students to memorise words and teachers
to assess student knowledge before or after class. However, creating fun and informative quizzes
can be a challenge for many teachers. Online quiz makers for teachers can be ideal for creating
quizzes quickly and the games can be very engaging. Teachers will need to create the quiz before a
lesson, but it won’t take long to make basic quizzes.
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https://www.youtube.com/watch?v=qgKYa0b4JvM
https://www.youtube.com/watch?v=hERzvxp5ab0
https://www.youtube.com/watch?v=hERzvxp5ab0

There are many mobile quiz apps for teaching in classrooms, including:

e Kahoot!
Kahoots are fun, interactive quizzes to help learners practise their English and work on their
language skills. Kahoots can be played in player-vs-player or team-vs-team modes. They can
be assigned as challenges for independent study. Because students can play Kahoots using
desktop computers, tablets or smartphones, teachers can use them in face-to-face
classrooms or in online classes.

This YouTube video will help you to get This video will give you more information
started using Kahoot!: How to create about how to use Kahoot!: Beginners

Tutorial Kahoot 2023

iR

your first Kahoot. @

©

e Socrative
Socrative is a mobile quiz application like Kahoot, but there are some important differences.
The free version of Kahoot only allows teachers to create multiple choice and true/false
guestions. However, the free version of Socrative enables both of these and short answer
type questions as well. Although Socrative may not be as exciting to look at as Kahoot, it
does offer a better assessment feature. Teachers are able to learn more about how much
students understand in a quiz, and what they find most challenging.

This YouTube video will help you to get This video will help you to learn how
started using Socrative: Socrative to use Socrative as an assessment
Tutorial - Quiz Creation and Launch tool: Socrative Tutorial - Formative

Assessment Tool @;:

Using the videos in Lessons and Vocabulary Builders

It is clear that video can be a really effective tool for learning, particularly for language learners. The
videos that have been added to the Lessons and Vocabulary Builders will enable students to
visualise the context of the lessons, and hear English being spoken with natural stress, intonation,
and rhythm.

These authentic videos will be connected to the topics of the Lessons and the Vocabulary Builders,
and may cover the same vocabulary and as such can be used in a variety of ways:
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https://kahoot.com/
https://www.youtube.com/watch?v=nUBwgz0FnWc
https://www.youtube.com/watch?v=nUBwgz0FnWc
https://www.youtube.com/watch?v=rnNCBZY3Yg8
https://www.youtube.com/watch?v=rnNCBZY3Yg8
https://www.socrative.com/
https://www.youtube.com/watch?v=zaaSVwq6adU
https://www.youtube.com/watch?v=zaaSVwq6adU
https://www.youtube.com/watch?v=WlnI1f-Q1JM
https://www.youtube.com/watch?v=WlnI1f-Q1JM

e as part of a flipped classroom approach, by asking the students to watch the video before
their class

e to warm-up the class, as a context setter

e to follow an activity, or to conclude a lesson

e as self-study for learners after the lesson

Video information is presented at the end of our Lesson and Vocabulary Builders handouts, but the
videos do not need to be shown at the end of your lesson. It’s up to the teacher to decide when
would be the most appropriate time to present them. It could be at the very start of the lesson.

It is also a good idea to ask students to watch the video before class. This could be done as
homework the night before. Doing this will allow students to watch it as many times as they want,
at normal speed or slower speed. A teacher may also wish to give their students some extra
activities to do with the video, such as a multiple choice questionnaire. This will help students be
more prepared for the lesson. This is known as a ‘flipped classroom’ approach.

Remember that the language in the video may be more advanced than the level of your students.
However, it is not necessary for your students to grasp 100% of the language they hear. Do not be
too concerned, it will still be very useful for your students to experience the natural usage of the
language. If it helps, play the recording at a slower speed, after they have heard the normal, natural
speed, and play it again at normal speed. Speed of the recording can be adjusted at the bottom of a
YouTube screen in the ‘settings’ icon.

1 . . ¥ Playback speed Custom

ﬂ' QQ Annotations

(») Playback speed Normal >
T cn—

D S [cc] subtittes/cc (1) off »

— 3
4= Quality Auto (720p) >

@ & @O 03
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You can also turn on subtitles. The video can be played without subtitles first, to see how much
students understand, and then play the video with subtitles on. There is a switch at the bottom of
the YouTube screen indicated with ‘CC’ in a little square or in the ‘settings’ icon, to allow you to
turn the sub-titling on/off.

1. AT
; Va4
QQ Annotations
(:») Playback speed Normal »
[ec] subtities/cc (1) off >
2. e ——

ER EXERCISE 1936

4= Quality Auto (720p) >

" E@Ell:l @ & & 0O 3

If you are having trouble presenting a YouTube video because it is loading too slowly, it is often due
to low bandwidth (poor internet quality). There are a few tips and tricks you can use to improve a
streaming video’s playback, when your school’s or mobile device's Internet connection is not very
fast:

Reduce the resolution

When you watch a video through YouTube, the YouTube website or app will guess the best possible
resolution for your Internet connection speed. Unfortunately, it sometimes gets these calculations
very wrong and may deliver you a higher-quality stream than your weak connection can work with.
The best way to fix this problem is to manually reduce the video’s resolution.

You can change a video'’s quality by

e tapping the ‘settings’ icon at the bottom right hand corner of the playback screen,

e tapping the ‘Quality’ icon that appears. (This can also be done on the YouTube mobile phone
app, but the ‘settings’ icon is found on the top right hand corner of the playback screen.
Reducing a video’s quality to 480p may reduce the image sharpness, but it often eliminates
any other streaming issues you might also have. If that doesn't work, you can try lowering
the quality further, all the way down to 144p.

1. . - - Annotations

ER EXERCISE 1936

Playback speed Normal »

re Subtitles/CC (1) off >
i @2 /0« O 3
i~ Quality Auto (720p)

@ & @ O O3
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Take a quick pause

Video apps, like YouTube, will start storing data on your device, when you start the video. This is
called a data buffer. If you have slow connectivity, you can improve your video performance by
pressing pause immediately after hitting play and waiting a few moments for data to download,
and then starting the video. Unless the internet is very slow, the video should play without issue
after a pause of a few moments.

The longer you wait for data to download, the bigger the buffer will get. If you have time before the
lesson begins, start the video, pause it immediately, and allow the data to download completely.
This way you will be able to watch the entire video smoothly. Video quality will vary based on how
slow your connection is, of course.

Always remember: using video in the classroom is only truly effective when the students engage
with it. It’s not enough for them to just sit back and watch the screen, they need to be active!

Group work

An essential part of learning any language is practicing it. Group activities allow English language
students to develop their language skills by interacting with, and learning from, other English
language students.

Collaborative activities provide several advantages such as maximizing practice opportunities for
each student and enabling the language to become more personal for them. Additionally, it can be
quite intimidating for some students to speak a second language, and so group work fosters a more
relaxed and enjoyable learning atmosphere, which also boosts their motivation. Most importantly,
group work facilitates learner interaction, and this is key to transforming basic language skills into
effective communication.

Whenever suitable, conduct group work, even if group work isn’t explicitly mentioned in the Lesson
or Vocabulary Builder materials.

When arranging classes for group work, consider these important factors. First, what is the
purpose for dividing the class into groups? Just having students work in groups does not always
mean they are developing the language skills you are targeting. Think carefully about your learning
outcomes, and consider how group work might help students to achieve those outcomes. For
instance, dividing a class into groups can be very useful for stimulating thinking and generating
ideas in pre-reading or pre-listening activities, or in preparation for speaking activities.

Second, how many students should work together in each group? When you don’t have much time
for an activity, pair work (or groups of 3) may be more suitable and smaller groups enable more
opportunities for each student to participate. However, larger groups (4-8) allow for a greater range
of ideas and team communication.

In short, teachers are encouraged to place students in pairs and groups, but also to be aware of
what students are doing and the learning outcome of the activity.
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Whenever possible, allow students to discuss and compare their own answers before presenting
them with answers. This will provide students with more confidence to volunteer to give answers in
class, and it will help them to ask questions about the language in focus. It’s another way to have
them practice the language after an exercise and makes the learning experience more interesting.

Feedback for Reading and Listening tasks
Praise

Recognizing students' accomplishments in a meaningful way plays an important role in nurturing
their self-esteem, boosting their confidence, and fostering their motivation to pursue learning. It is
equally important to ensure that recognition is not unfairly directed towards a few high achievers,
but instead acknowledges the successes of every student in the class, including those who may be
progressing at a slower pace. This might involve targeting those answers of simpler questions to
these learners, and so ensuring that students who are struggling have an opportunity to respond.

Using your board

Using your whiteboard /blackboard or smart-board for feedback will require similar techniques for
the same result — clear answers visible to all your learners.

When doing the feedback stage of the lesson, consider whether it is necessary to write it all up on
the board — decide if there is a purpose to this. The Military English Lesson worksheets have
vocabulary charts (with matching definitions and/or images) and it would be best to show the
matched answers on the on the board (using a doc-cam is great for this).

Some ideas for providing answers after exercises.

1. Allow your students to compare answers with a partner first. As stated above, this provides
the students with more confidence to use the language as well as several other learning
benefits.

2. Alternate between asking for volunteers and choosing students to give answers. This
ensures that all students participate, rather than only confident students.

3. Choose only students with correct answers, if possible. While students are doing exercises,
walk around the class, monitoring and offering help, and checking their answers (without
being too obvious). Once the time is up, make your selection of students with the correct
answers seem ‘random’. This will give students confidence in speaking and offering up their
answers in class.

4. Allow students to nominate each other to give answers. This is an easy and fun way to cover
the answers after an exercise: nominate the first student, then allow this student to choose
who will answer the next question. A light-hearted way of doing this is to use a ball (the
student throws the ball to the student they want to answer next).
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Annex A

Military English

Lesson: Recruit Training in the Australian Army - Listening

Overview:
This lesson involves listening to a description of recruit training in the Australian Army, and
learning vocabulary for this situation.

In this lesson, you will:

v’ predict content from an image

listen to a text for specific information
learn the meaning of new words

use new words in a conversation

SNK

Prepare for Listening
1) Look at the photos — what can you see? What will we talk about in this lesson, do you think?

S Mildura
o

_AUSTRALIAN 4
¢ ICAPITALEE
F~ . TERRITORY;

VICTORIA

‘Melbourne

? a‘recruit’ is someone who is new to the military, and is / is not yet fully trained.
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2) Watch the quick “Hello from Kapooka” video. Hello from Kapooka - YouTube

Listen and watch where the recruits are. Be careful they speak quickly!
Put these places in the order you see them on the video.
One of the places is NOT in the video. No. 1 has already been done for you.

- the gym

- the classroom

- the field

- the barracks

- the mess

- thefiring range

- the obstacle course =1
- the high ropes course

3) What do you do in these places? Match the places with the activity. Watch the video again, and check

your ideas.
PLACES ACTIVITY

a. the gym 1. eat

b. the classroom 2. getfit

c. the field 3. learn how to climb walls using
ropes

d. the barracks 4. learn how to climb over
and crawl under things

e. the mess 5. practise field craft

f. the firing range 6. sleep

g. the obstacle course 7. learn how to shoot

h. the high ropes course 8. study
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Listening

True or False?

All the classes will be outdoors.

The training is easy.
You learn how to iron your uniform.
The instructors on basic training want

Sm e a0 oW

After you finish the specialist training,

Learning military vocabulary

4) Listen to the instructor talking about recruit training in the Australian Army.
Answer the questions, by choosing True (T) or False (F).
Check your answers with a partner/a group.

Each soldier in the Australian Army begins training at RAAF Base Williams.
The main aim of recruit training is to increase your health so you can be a good soldier.

Recruit training in the Australian Army is 3 months.

you to do well.

Before you leave Kapooka, you’ll also learn some special trade e.g. how to drive a tank.

you will start working as a soldier in an Army unit.

5) The words in bold in the text are important military vocabulary that you should learn to use. Match the
military words on the left to their definitions on the right. Look at the example.

civilian(s} (n) become g a. how to live, travel and operate in the field without the

soldiers enemy seeing you

weapons handling (n) b. when you pass an exam or finish a course and can do a job,
you have this

combat skills (n) c. people who teach you

drill (n) d. the first stage of learning about the military

field craft (n) e. usually a ceremony to show you have finished your study

basic training (n) f. to give someone a job or be sent to a workplace

the aim of instructors (n) g. someone who is NOT military

graduation (n) from recruit h. to learn how to hold and use arifle

training

learn their trade / i. the things you learn so you can fight in a war

profession (n)

a qualification (n) to help j. to practice or rehearse fighting in a war; practice marching

them

assigned to (v) an Army k. more than the basics; ajob in the military

unit

Example: civilian(s) = g. someone who is NOT military
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6) Now let’s listen to the words practised in this lesson. Listen and repeat.
7) Now try to use some of the words from exercise 5 correctly in the sentences below. Fill in some spaces
with information about your country/ school.

a. Inmy country, enter the military and begin basic training when they are
years old.

b. Ijoined the army to get a and learn some special skills about repairing
motor vehicles.

c. Ifmy thinks we did something wrong, we go onto the parade ground to
practice for many hours, or we have to

d. When will we finish this training and have our ?It's on

Practice

8) Ask questions in a group. On the line, write the name of a classmate who gives you a ‘yes’ answer*,
Find someone who......

a. *has a father not in the military Is your father in the military?

b. enjoys/enjoyed basic training

c. has a favourite instructor

d. likes being out in the field

e. can handle a weapon

Can you handle a weapon?

* this question needs someone who will answer ‘no”
¢ This lesson links with = Lesson — Life on a Military Base; Lesson — Studying Abroad.

e Watch these videos about basic military training in the Australian Army. Type the video titles on YouTube
or scan the QR codes.

What is Kapooka? @ - Life at Kapooka @__
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Military English

Lesson: Recruit Training in the Australian Army - Listening

Overview:

This lesson involves listening to a description of recruit training in the Australian Army, and
learning vocabulary for this situation.

In this lesson, you will:

v’ predict content from an image

v’ listen to a text for specific information
v' learn the meaning of new words

v’ use new words in a conversation

Prepare for Listening
1) Look at the photos — what can you see? What will we talk about in this lesson, do you think?

The first task involves some prediction from photos. There are no ‘correct’ answers, just allow students to
make some guesses about what they see in the photos.

The question below the images is a quick check of the topic and the students’ understanding of this key word
‘recruit’ (n):

s

e i
AUSTRALIAN'
N, . CAPITAL

Sl e T TERRITORYS

? a‘recruit’ is someone who is new to the military, and is / is not yet fully trained.
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2)

3)

Watch the quick “Hello from Kapooka” video. Hello from Kapooka - YouTube

Listen and watch where the recruits are. Be careful they speak quickly!

Put these places in the order you see them on the video.

One of the places is NOT in the video. No. 1 has already been done for you.

Be careful you will NOT see one of these places.

No. 1 is already done for the students, as an example and to help them get
started. You may want to play this short video twice.

- thegym=2

- theclassroom = 4

- thefield=7

- the barracks = not on video

- themess=5

- thefiringrange =3

- the obstacle course =1

- the high ropes course = 6

You can add some personalisation to the lesson here by asking students if they have had any experience
of these places in their training so far.

What do you do in these places? Match the places with the activity. Watch the video again, and check
your ideas.

Places Activity

a. thegym 2 get fit

b. the classroom 8 study

c. the field 5 practise field craft
d. the barracks 6 sleep

e. the mess 1 eat

f. the firing range 7 learn how to shoot

4 |learn how to climb
over and crawl under

g. the obstacle course

h. the high ropes course 3 learn how to climb walls using ropes
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Listening

statements correct.
True or False?

The training is easy. F - The training is

M moa o

teamwork, etc.

h. Before you leave Kapooka, you'll also
F - not before, but after
begin.

Learning military vocabulary

4) Listen to the instructor talking about recruit training in the Australian Army.
Answer the questions, by choosing True (T) or False (F).
Check your answers with a partner/a group. If there is enough time, ask students to make the false

a. Each soldier in the Australian Army begins training at RAAF Base Williams. F — Kapooka camp
b. The main aim of recruit training is to increase your health so you can be a good soldier. T “Recruit

training is about building the fitness required to be an effective soldier..”
All the classes will be outdoors. F - Classes will be both outdoors and in classrooms.
Recruit training in the Australian Army is 3 months. T

challenging. (‘challenging’ is the opposite of ‘easy’)

You learn how to iron your uniform. F - You learn lots of things including how to shoot, combat skills,

g. The instructors on basic training want you to do well. T (“...succeed.’)

learn some special trade e.g. how to drive a tank.

i.  After you finish the specialist training, you will start working as a soldier in an Army unit. T ‘Once they
finish their trade training, recruits will be assigned to an Army unit and their career as a soldier will

5) The words in bold in the text are important military vocabulary that you should learn to use. Match the
military words on the left to their definitions on the right. Look at the example.
Use the audio recording to help students practise their pronunciation of these words.

civilian(s} (n) become g a. how to live, travel and operate in the field without the

soldiers g. enemy seeing you

weapons handling (n) h. b. when you pass an exam or finish a course and can do a job,
you have this

combat skills (n) i. c. people who teach you

drill (n) j. d. the first stage of learning about the military

field craft (n) a. e. usually a ceremony to show you have finished your study

basic training (n) d. f. to give someone a job or be sent to a workplace

the aim of instructors (n) c. g. someone who is NOT military

graduation (n) from recruit h. to learn how to hold and use arifle

training e.

learn their trade / i. the things you learn so you can fight in a war

profession (n) k.

a qualification (n) to help j. to practice or rehearse fighting in a war; practice marching

them b.

assigned to (v) an Army k. more than the basics; ajob in the military

unit f.

Example: civilian(s) = g. someone who is NOT military
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6) Now let’s listen to the words practised in this lesson. Listen and repeat.
The main stressed syllable is underlined in the words on the vocabulary chart for pronunciation. Ensure
that this syllable is pronounced a little more loudly than other syllables in the word.

7) Now try to use some of the words from exercise 5 correctly in the sentences below. Fill in some spaces
with information about your country/school.
a. In my country,_civilians _enter the military and begin basic training when they are__ {(own answer)

years old.

b. Ijoined the armytogeta profession/qualification __and learn some special skills about

repairing motor vehicles. NB two possible answers here
c. Ifmy___instructor _thinks we did something wrong, we go onto the parade ground to practice
drill for many hours, or we have to {own answer)

d. When will we finish this training and have our graduation ___? It's on _(own answer)

Practice
8) Ask questions in a group. On the line, write the name of a classmate who gives you a ‘yes’ answer*.

Find someone who...... I father in the mili 5
a. has a father not in the military* s your father in the military:

enjoys/enjoyed basic training

b
c. has a favourite instructor
d. likes being out in the field
e. can handle a weapon

* this question needs someone who will answer ‘no’

Can you handle a weapon?

This activity is meant to allow students to get up and talk to as many other students as possible. If this doesn’t suit
your classroom, you can put students into new / bigger groups and get them to do it in groups.

First, it would be useful for students to understand the questions they need to ask their classmates, so
modelling or eliciting the questions they will ask is a good first step. There are two example questions given.
Try to elicit and practice the other four also i.e.

Do you have a father in the military? NB here the ss are looking for someone who will answer ‘No’*

Do you enjoy / Did you enjoy basic training?

Do you have a favourite instructor?

Do you like being out in the field?

Feedback on this activity should as much as possible allow for students to say their new ‘answer’ / sentence
e.g. Poom doesn’t have a father in the military. OR Pipe doesn’t like being out in the field.

*  Watch these videos about basic military training in the Australian Army. Type the video titles on YouTube
or scan the QR codes.

What is Kapooka? .
O}
M i

i
Ehriay

Life at Kapooka E]
L

If you have time, or if students want, they can have a look at the other videos on Kapooka by clicking on the
links or scan the QR code. There is some good listening practice in these, and of course the students can turn
the sub-titles on when listening to help if needed.
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¢ This lesson links with > Lesson - Life on a Military Base; Lesson — Studying Abroad.

Exercise 4 - Listening Audio Transcript:

In Australia every soldier starts life at Kapooka, the ‘home of the Aussie soldier. It's where civilians will
become a fit and confident soldier in the Australian Army. Recruit training is about building the fitness required
to be an effective soldier and making sure the recruits have the skills and the personal qualities for every
challenge.

Recruit Training takes approximately 12 weeks for full-time Army personnel. Training happens here at
Kapooka, in New South Wales.

In both classroom and outdoor environments, recruits learn a lot about being a soldier. The training is mentally
and physically challenging. Some of the activities we train our soldiers on are; weapons handling and shooting;
combat skills; first aid; teamwork; self-organisation skills; drill and field craft.

Although it can be hard work, most recruits feel really good about their achievement on basic training. They
understand the purpose and gain confidence during their training. At the end of the course they feel proud of
what they have achieved. The aim of our instructoers is of course to help them succeed.

Following their march-out parade and graduatien from recruit training, the recruits will start learning the skills
of their trade or profession with the help of some of the best Army instructors in the world. This further

training gives recruits more skills, and qualifications to help them in the future.

Once they finish their trade training, recruits will be assigned te an Army unit and their career as a soldier
will begin.

Exercise 6 Vocabulary Recording Transcript.

Exercise 6: Now let’s listen to the words practiced in this lesson. Listen and repeat:

civilian instructor
weapon handling graduation
combat skills trade

drill profession
field craft qualification
basic training assigned to
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